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Kshipra Joshi 

 
 

ABSTRACT   
This case study examines the intentional, phased introduction of media and technology 
to a Generation Alpha neurodivergent child from birth through early primary school. The 
parental approach began with analog media, books and vinyl records and progressed 
incrementally through cassette and CD players, COVID-era desktop computing and 
tablet-based adaptive learning, portable music devices, and a personal digital camera. 
Drawing on frameworks from self-regulation theory, polyvagal theory, Vygotskian 
scaffolding, sensory processing literature, and Montessori pedagogy, the study analyses 
each phase's contribution to the child's executive function, nervous system regulation, 
and emergent media literacy. The outcome, a child capable of autonomous media 
self-management without compulsive engagement, offers a compelling model for 
parenting and educational practice in the age of attention-economy technology. 
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1. Introduction & Rationale 
Generation Alpha, children born from approximately 2010 onward are the first cohort to grow 
up entirely within the smartphone era. For neurodivergent children within this generation, the 
interaction between an already sensitised nervous system and the dopamine-optimised 
architecture of modern media presents a significant developmental challenge. Instant 
gratification mechanics, algorithmic content feeds, and persistent notification loops are, by 
design, antithetical to the sustained attention, self-regulation, and executive function capacities 
that neurodivergent children typically require deliberate support to develop. 
 
Against this backdrop, the family documented in this case study made a distinctive and 
evidence-aligned choice: to introduce media in analog form first, prioritising physical, tactile, 
and low-stimulation modalities before any screen-based technology was introduced. This was 
not an ideology of techno-refusal. Rather, it was a developmentally sequenced scaffolding 
strategy, one that is richly explicable through converging bodies of research in child psychology, 
occupational therapy, educational pedagogy, and cognitive neuroscience. 
 
This case study reconstructs the child's media diet from birth through mid-primary school, 
interprets each phase through the relevant theoretical lenses, and distills the outcomes into 
observations relevant to parents, educators, and practitioners working with neurodivergent 
children in technology-saturated environments. 
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2. Subject Profile 
Attribute Detail 

Generation Generation Alpha (born c. 2015–2017) 

Neurological Profile Neurodivergent, sensory processing sensitivities, atypical attention 
regulation 

Family 
Environment 

Two-parent household; deliberate, low-stimulation home media 
environment 

No television Home contained no television; no background broadcast media 

Literacy context Books present from birth; reading aloud a consistent parental 
practice 

Music context Vinyl records as primary music source from infancy 

Educational 
trajectory 

Mainstream early childhood and kindergarten; first grade 
disrupted by COVID-19 
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3. Theoretical Framework 
The following bodies of theory and research provide the analytical scaffolding for this case 
study. Taken together, they form a coherent argument for why the family's approach worked 
and why it works in the direction it does. 
 
3.1 Self-Regulation Theory & the Co-Regulation Pathway 
Self-regulation, the capacity to modulate emotional, behavioural, and physiological states in 
response to environmental demands develops from the outside in. Vygotsky's foundational 
insight was that higher mental functions are first performed between people before they are 
internalised. In the domain of regulation, Stuart Shanker's Self-Reg framework elaborates this 
as co-regulation: the caregiver provides an external regulatory scaffold, which the child 
progressively internalises as self-regulatory capacity. 
 
For neurodivergent children, this internalisation process typically takes longer and requires 
more deliberate environmental structuring. By surrounding the child with predictable, 
low-stimulation media books and vinyl records, both of which have defined start and end points 
and no algorithmic escalation logic, the parents were providing an external regulatory 
environment precisely calibrated to support this developmental arc. 
 

Key Construct 
Co-regulation (Shanker) → gradual internalisation → autonomous self-regulation. 
Predictable analog media provides a stable co-regulatory scaffold. 

 
3.2 Polyvagal Theory & Nervous System Regulation 
Stephen Porges' Polyvagal Theory maps the autonomic nervous system's hierarchical response 
to safety and threat cues. The ventral vagal state characterised by social engagement, curiosity 
and calm is the neurological condition under which learning and connection are possible. 
Sensory stimuli that feel overwhelming or unpredictable (sudden loud sounds, flashing screens, 
abrupt transitions between media states) risk activating sympathetic mobilisation or dorsal 
vagal shutdown responses, particularly in neurodivergent children with heightened 
interoceptive sensitivity. 
 
The family's media environment was, in polyvagal terms, deeply cue-safe. Vinyl records produce 
warm, analogue sound without digital compression artefacts. The physical act of placing and 
lifting a needle is a slow, ritual gesture. Books are silent and self-paced. None of these 
modalities contain the kind of sudden, unpredictable, or escalating stimulation that 
dysregulates a sensitised nervous system. The child's reported affinity for soothing music like 
Bob Dylan, The Wallflowers further reflects an implicit interoceptive preference for ventral 
vagal-supportive auditory input. 
 

​
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Key Construct 
Polyvagal safety cues (Porges): predictable, warm, non-escalating sensory inputs sustain the 
ventral vagal state needed for calm engagement and learning. 

 

3.3 Vygotskian Scaffolding & the Zone of Proximal Development 
Vygotsky's Zone of Proximal Development (ZPD) describes the space between what a child can 
do independently and what they can do with skilled support. Crucially, the scaffold is not the 
goal, it is temporary architecture, progressively removed as the child's capacity grows. The 
pedagogical implication is that media complexity should be introduced at the edge of the child's 
current regulatory and cognitive capacity, not beyond it. 
 
The family's phased media introduction maps almost exactly onto ZPD pedagogy. Each new 
device was introduced when the prior device had been fully internalised: cassette and CD 
players followed books and vinyl; digital devices followed physical media; autonomous iPod use 
followed parent-managed iShuffle. The child was never placed beyond her ZPD by exposure to 
media she lacked the regulatory equipment to manage. 
 

Key Construct 
ZPD scaffolding (Vygotsky): each media phase was introduced at the child's developmental 
edge, with prior phases internalised before new complexity was added.​
 

3.4 Sensory Processing & the Sensory Diet Framework 
A. Jean Ayres' Sensory Integration theory, and the Sensory Diet concept developed by 
occupational therapist Patricia Wilbarger, propose that neurodivergent children often require a 
curated daily pattern of sensory experiences to maintain optimal arousal and attention. The 
concept of a 'sensory diet' is not metaphorical, it describes the systematic provision of 
proprioceptive, vestibular, and tactile input that helps regulate the nervous system across the 
day. 
 
Books functioned as a sensory regulation tool in this household. The physical handling of 
books, turning pages, tracking text with the eyes, sitting still with an object provides 
low-intensity proprioceptive and visual input. The parent's observation that thicker books 
maintained the child's regulated seated attention for longer is consistent with the phenomenon 
of sensory loading: more complex visual-tactile engagement sustains the regulated state more 
effectively than brief or simple inputs. 
 

Key Construct 
Sensory Diet (Wilbarger): books provided consistent tactile-visual sensory input, functioning 
as a regulatory anchor between meals, play, and sleep transitions. 

 

3.5 Executive Function Development 

​
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Executive functions, working memory, cognitive flexibility, and inhibitory control are the 
cognitive infrastructure of self-directed behaviour. They are disproportionately affected in many 
neurodivergent profiles and are heavily dependent on environmental scaffolding during the 
preschool and early primary years. Media environments that reward immediate response 
(notifications, autoplay, gamified reward loops) actively compete with executive function 
development by bypassing the inhibitory control systems that would otherwise be trained. 
 
Analog media, by contrast, requires and trains executive function. To engage with a book, the 
child must sustain attention voluntarily, resist the impulse to move on, and hold narrative 
context in working memory. The absence of a television removed an entire category of 
stimulation that would have demanded inhibitory effort simply to be present in the home. The 
child's executive function development was, in effect, being quietly exercised every time she sat 
with a book. 
 

3.6 Montessori Pedagogy & the Prepared Environment 
Maria Montessori's concept of the prepared environment holds that the physical and social 
context should be intentionally designed to support the child's developmental tasks, with 
objects and activities calibrated to the child's current capacities and offering genuine points of 
mastery and agency. The Montessori principle of real objects over representations engaging 
children with authentic, functional tools rather than toy simulacra is directly relevant here. 
 
The family's media environment was a genuine prepared environment in the Montessori sense. 
Real vinyl records on a real turntable. Real books in a real library that grew with the child. Real 
cassette and CD players, observed in authentic use. The child's engagement was not with 
screen representations of these media but with the objects themselves, conferring genuine 
agency and competence rather than managed, curated exposure. 
 

3.7 Gradual Release of Responsibility 
Pearson and Gallagher's Gradual Release of Responsibility (GRR) model, 'I do, we do, you do' 
describes how instructional scaffolding should progressively transfer ownership from teacher 
to learner. In media pedagogy terms, this maps onto the movement from parental modelling 
(watching parents insert and eject cassettes and CDs) through guided participation (supervised 
screen time with parental co-viewing) to autonomous management (self-directed iPod use with 
Cover Flow). 
 
The child's transition to fully autonomous music device management, selecting her own music, 
managing volume, operating the device independently, represents the completion of a GRR 
cycle that began years earlier with watching her parents handle media. 
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4. Phased Media Introduction: A Chronological Analysis 

Phase Approx. 
Age Media Introduced Primary Framework 

I Birth–2 Books (visual), Vinyl records 
Polyvagal safety, Sensory Diet, 
Co-regulation 

II 2–4 
Expanded book library (thicker 
volumes) 

Executive function, Sustained 
attention, ZPD 

III 4–5 Cassette & CD players 
Gradual Release, Montessori real 
objects 

IV 5–6 
Desktop (COVID classes), iPad 
(Khan Academy) 

UDL, Adaptive learning, Scaffolded 
digital literacy 

V 6–7 iShuffle with headphones 
Autonomous regulation, 
Self-directed sensory diet 

VI 7+ 
iPod with Cover Flow + speakers, 
Digital camera 

Agency, Prospective memory, Media 
authorship 

 
Phase I Birth to Age Two: The Analog Foundation 
From the child's earliest weeks, the sensory environment was curated for regulatory safety. 
Books were present before the child could read. Their function was tactile, visual, and 
relational. Being read to is, in attachment terms, a co-regulatory dyadic exchange: the 
caregiver's regulated state and rhythmic voice provide the nervous system template that the 
infant's developing regulatory architecture attempts to match. 
 
Vinyl records added an auditory layer notable for its acoustic warmth and the absence of the 
dynamic compression artefacts characteristic of digital audio. The child's early and consistent 
preference for rock music and folk-rock artists genres characterised by rhythmic regularity and 
tonal warmth suggests an early-emerging interoceptive tuning toward auditory inputs that 
sustain ventral vagal engagement. This is consistent with research on auditory processing 
preferences in neurodivergent individuals, who frequently display strong responses to specific 
tonal and rhythmic structures. 
 

Pedagogical Note 
Being read to is a co-regulatory act. The caregiver's calm, rhythmic voice entrains the infant's 
nervous system, this is neurologically prior to the cognitive content of the book. 

 

Phase II  Ages Two to Four: Books as Regulatory Infrastructure 
As the child grew, the book library was deliberately expanded, with an increasing proportion of 
visually rich, image-heavy volumes. The parent's observation that more visual books sustained 
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the child's regulated, seated attention for longer periods is clinically significant. Visual 
complexity in books, detailed illustrations, and dense visual narratives provides the kind of 
sustained, manageable sensory loading that keeps the nervous system in an alert but regulated 
state. 
 
The parental strategy of using books to regulate transitions between meals, play, and bedtime 
is an exemplary application of sensory diet principles. Transition moments are 
high-dysregulation risk points for neurodivergent children because they require abrupt shifts in 
arousal state and demand inhibitory control over anticipatory excitement or resistance. A book, 
placed at the transition boundary, provides a predictable sensory anchor that bridges states 
without demanding the sudden shift that triggers dysregulation. 
 
The increasing thickness of books serving as an attention extender reflects a ZPD dynamic: as 
the child's capacity for sustained engagement grew, the complexity and length of the stimulus 
was calibrated upward to remain at the productive edge of her capacity, challenging enough to 
engage fully, not so demanding as to overwhelm. 
 

Phase III  Ages Four to Five: Cassettes, CDs, and the Pedagogy of Real Objects 
The introduction of cassette and CD players marks the first instance of device-based media in 
the child's experience. Crucially, the entry point was not ‘use’ but ‘observation’. The child 
watched her parents insert and eject media, an activity she found compelling in its own right. 
This is entirely consistent with Bandura's social learning theory (observational learning as a 
precursor to imitation and mastery) and with the Montessori principle that children derive 
profound satisfaction from witnessing competent adult engagement with real tools. 
 
Mechanical media devices with moving parts, physical insertion/ejection mechanics, and visible 
cause-and-effect relationships offer something that touchscreen devices fundamentally cannot: 
legible physicality. The child can see, hear, and feel the relationship between her action and the 
outcome. This transparency of mechanism supports both executive function (the sequence of 
actions required is explicit) and the development of what cognitive scientists call agentive 
causality, the felt sense of being the effective cause of an outcome. 
 

Pedagogical Note 
Physical media devices (cassette, CD) provide legible cause-and-effect mechanics that 
digital touchscreens conceal. This legibility supports executive function and agentive 
learning. 

 

Phase IV  Ages Five to Six: COVID, Digital Tools, and Adaptive Pedagogy 
The COVID-19 pandemic presented a severe developmental interruption for this child 
specifically at the inflection point when peer socialisation was becoming the primary 
developmental task. The kindergarten-to-first-grade transition requires and develops capacities 
for sustained independent learning, comfort with separation from caregivers, and cooperative 
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engagement with age peers. The lockdown removed all three of these developmental contexts 
simultaneously. 
 
The family's response was pedagogically sophisticated. The introduction of screen-based 
learning was necessity-driven, time-limited, and parent-mediated, consistent with the American 
Academy of Pediatrics' guidance on co-viewing as a mediating factor in screen time effects. 
Crucially, screen exposure was task-bounded and purposeful, not ambient. There was no 
television providing passive background stimulation; every screen interaction was active and 
intentional. 
 
The iPad and Khan Academy application deserve specific attention. Khan Academy's 
mastery-based, self-paced model is a near-perfect fit for a neurodivergent learner: it removes 
time pressure, allows repetition without stigma, provides immediate corrective feedback, and 
structures progression on demonstrated competence rather than calendar age. The parent's 
recognition of Khan Academy as having closed significant educational gaps is consistent with 
research on adaptive learning platforms' efficacy for learners who benefit from individualised 
pacing and reduced social performance pressure. 
 

Research Note 
Khan Academy's mastery-learning architecture (Bloom, 1968) is neurologically aligned with 
neurodivergent learning profiles: self-paced progression removes the anxiety of comparative 
performance pressure. 

 

Phase V  Ages Six to Seven: The iShuffle and Autonomous Sensory Regulation 
The iShuffle with headphones represents a significant developmental milestone: the first 
personally owned, personally operated auditory regulation device. The iShuffle is instructive in 
its simplicity that  there is no screen, no album art, no social features, no algorithmic 
recommendation engine. It plays music the child and family had curated. The headphones 
created a personal acoustic space that the child could inhabit by choice. 
 
In polyvagal terms, this is the capacity for self-directed neuroception, the active selection of 
sensory inputs that support one's own regulatory state. The ability to recognise 'I need to 
regulate, and music helps me regulate, and I can access music by myself' is a profound 
executive function achievement for a neurodivergent child. It represents the completion of the 
co-regulation-to-self-regulation arc that began with the caregiver's regulated voice during early 
reading sessions. 
 
Phase VI  Current: iPod, Cover Flow and the Digital Camera 
The current configuration, an iPod with Cover Flow navigation connected to small speakers, and 
a personal digital camera represents the most autonomous layer of the child's media 
engagement. Several features of this configuration warrant analysis. 
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The iPod with Cover Flow is a haptic, visual, gestural interface that maintains the physical-object 
relationship of prior media. Album art navigation through Cover Flow makes the music library 
spatially tangible in a way that playlist-grid interfaces do not. This is consistent with embodied 
cognition research suggesting that physical and gestural engagement with information 
supports stronger encoding and more stable attention than abstract, abstracted interfaces. 
 
The digital camera is perhaps the most developmentally rich element of the current phase. The 
child uses it to document landscapes, people and food, a tripartite category of interest that 
reflects sophisticated notional framing: environment, relationship, and sustenance. 
Photography as a child's practice has been studied in the context of narrative identity 
development, prospective memory, and metacognitive awareness. Choosing what to 
photograph requires the child to make explicit what is worth remembering, a powerful 
metacognitive exercise that develops attentional intentionality rather than passively receiving 
information. 
 

Cognitive Science Note 
Personal photography functions as prospective memory offloading and attentional 
metacognition: the child makes explicit choices about what is worth encoding, building 
intentional rather than reactive attention. 
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5. Outcomes & Observations 
The following outcomes were observed by the parents and are interpretable through the 
frameworks outlined above. 
 
5.1 Nervous System Regulation 

●​ The child's nervous system is described by caregivers as calm and collected. This is not a 
baseline genetic disposition but an earned regulatory capacity built across years of 
consistent co-regulation and environmentally supported self-regulation practice. 

●​ The child demonstrates the ability to identify and access regulatory supports (music, 
books) independently, a hallmark of internalised self-regulation. 

●​ No evidence of hyperactivation (compulsive media seeking, meltdown upon media 
removal) that characterises children whose regulatory systems have been shaped by 
dopaminergic media architectures. 

5.2 Attention & Sustained Engagement 

●​ Progressive tolerance for sustained, seated, voluntary attention built across the book 
library expansion phase. 

●​ Absence of the attention fragmentation associated with early and unmediated screen 
exposure. 

●​ Capacity to engage with media purposefully rather than passively, demonstrated by 
autonomous music management and deliberate photographic practice. 

5.3 Media Literacy & Agency 

●​ The child understands media as something one operates, not something that operates 
upon oneself, a foundational media literacy orientation. 

●​ Competence with physical media mechanics (vinyl, cassette, CD) prior to digital devices 
provides a generative mental model for understanding all media as constructed, 
controllable objects. 

●​ Photography practice has seeded early authorial orientation toward visual media, she is 
a maker of images not merely a consumer of them. 

5.4 Resistance to Instant Gratification Architecture 
The parents' central goal that the child not fall into instant gratification mode appears to have 
been substantially achieved. This outcome is not a matter of restriction but of sequence. The 
child's regulatory and executive function capacities were developed before she encountered 
media architectures designed to exploit immature inhibitory control. She arrived at digital 
media with the cognitive equipment to engage it on her own terms. 

​
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Key Insight 
Protection from instant gratification architecture is not achieved by prohibition, it is achieved 
by building executive function capacity before the child encounters architectures that exploit 
its absence. 
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6. Discussion 
 
6.1 The Analog-First Principle as Developmental Strategy 
What this case study illustrates, above all, is that the sequencing of media introduction is a 
developmentally meaningful variable, not merely a parental preference. Analog media provides 
a class of sensory and cognitive experiences that digital media cannot replicate: physical 
cause-and-effect, non-escalating stimulation, defined endpoints, and the absence of algorithmic 
amplification.  
These are not incidental features. They are properties that happen to be precisely what a 
neurodivergent child's developing regulatory system needs in order to consolidate the 
foundational capacities that will later allow appropriate engagement with more demanding 
media environments. 
 
The principle that emerges is not 'avoid digital media' but rather 'build the regulatory and 
executive infrastructure first, then introduce digital media as a purposeful, scaffolded step, not 
as a default’. 
 
6.2 The Absence of Television 
The deliberate absence of television from the household deserves particular emphasis. 
Television especially broadcast television with its advertising interruptions, loud channel 
transitions, and narrative non-closure represents perhaps the most dysregulating ambient 
media environment available in a domestic setting.  
 
Research consistently associates background television exposure in early childhood with 
attention fragmentation, language development delays, and reduced quality of parent-child 
interaction. Its absence from this household removed a significant source of uncontrolled 
dysregulatory stimulation. 
 
6.3 COVID as a Stress Test 
The pandemic years serve, in this case study, as an inadvertent stress test of the regulatory 
foundation already built. The child entered the pandemic with a developed sensory diet, 
established book-based attention anchors, and a secure attachment base.  
 
The introduction of screen-based learning was therefore added to a resilient regulatory 
substrate, rather than to a fragile one. This likely accounts for the positive outcome with Khan 
Academy, the child was in a regulated enough state to engage productively with an adaptive 
learning platform, rather than being further dysregulated by the novel screen demand. 
 

6.4 Implications for Practitioners and Educators 

​
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●​ Occupational therapists working with neurodivergent children can recommend 
structured book-time at transition boundaries as a concrete sensory diet tool. 

●​ Early childhood educators can apply the analog-first principle by ensuring physical, 
tactile media (books, puzzles, physical instruments) precede and scaffold any 
screen-based introduction. 

●​ School counsellors and psychologists can use the GRR model to map children's media 
autonomy trajectories identifying whether children have been given age-appropriate 
ownership of their own media engagement. 

●​ Paediatric practitioners can reference this case as evidence that a protective media 
environment does not require prohibition of digital devices, it requires deliberate 
scaffolding and developmentally appropriate sequencing. 

 

 

​
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7. Conclusion 
This case study documents what happens when a family enacts intuitively, practically, and 
consistently the principles that developmental psychology and educational pedagogy have long 
advocated but rarely seen applied so systematically to a child's media environment. The child at 
the centre of this study is not a curiosity or an exception. She is an illustration of what is 
possible when the developmental sequence is respected: when the nervous system is allowed 
to build its regulatory capacity before it is asked to contend with architectures designed to 
exploit its vulnerabilities. 
 
She arrived at digital media already knowing, in her body, that media is something you choose 
to engage with, not something that chooses you. That knowing embodied, enacted, and now 
autonomous is the most important outcome of all. 
 
In an era characterised by escalating concern about children's screen time, attentional 
fragmentation, and the erosion of regulatory capacity, this case study offers not a counsel of 
restriction, but a pedagogy of preparation. 
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